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Overview

The unit provides learners with the opportunity to explore how structures of poverty 
and inequality are maintained on a global level. Students will also consider the role 
that they play in the world and how they can help change the way the world works 
by assuming their responsibility as global citizens.  
A strong emphasis on audio visual resources and active learning makes this a fun and 
accessible TU for all Transition Year students.

Transition Unit

How the world works   

Area of Study

t

Local and global citizenship

Related learning

This unit links with  

Social Education in Leaving Certifi cate Applied

Leaving Certifi cate Economics: multinational companies, international trade 
and globalisation, developing countries and development,  sustainable economic 
growth

Junior Certifi cate Geography: Section C, Economic Inequality: the Earth’s 
Resources—who benefi ts? 

Junior Certifi cate History: International Relations in the 20th century

Leaving Certifi cate Geography: Unit 6, Global Interdependence

Leaving Certifi cate History: Early Modern Europe (colonisation, the slave 
trade, etc), Later Modern Europe (Economic consequences of the process of 
decolonisation, trade, aid and famine in post-colonial Africa)

Religious education: The religious imperative to act for justice and peace
ICT for research and presentation of project work

Proposed draft Leaving Certifi cate syllabus Politics and Society



Outline of the unit

A Teachers’ Handbook is available to support teachers in working through this unit. 
This includes all the lesson plans, worksheets and resources needed to help teach 
each topic. Contact the Debt and Development Coalition by phoning (01) 6174835 or 
download a copy at www.debtireland.org  

It is important to begin this TU by asking the student to get a special journal 

that will be used each week to record their personal refl ections on what they 

have learned. 

This transition unit is broken into four parts 

Part 1: The shape of the world—introductory activities (3 weeks)

• Students participate in a table quiz to get them thinking about a range of 
interesting questions and facts about the world. 

• Students participate in an activity to experience how the world’s resources are 
divided.

• Students examine diff erent maps of the world to help them plot the location 
of countries in the Global South. They will consider why diff erent maps show 
the world diff erently. Which one is correct? Or is there a correct map? How does 
Eurocentrism eff ect the way we see the world? Students will also examine maps 
that refl ect incidence of poverty and inequality across the globe.

• Students examine visual images of people in the developing world as depicted 
in a variety of media sources, e.g. newspapers, magazines, internet, advertising, 
cartoons. 

• They will listen to young people in the developing world talking about their 
lives (via web site links) and the issues that concern them.

Part 2: The causes and consequences of global inequality  (6  weeks)

• What do you think? Through a range of activities students are encouraged to 
think about what they consider to be the causes of North South inequalities. 

• Students participate in the ‘Trading Game’ through which they gain an 
understanding of how trade relationships have historically disadvantaged 
poorer countries and how trade inequality continues today.  

• Through a range of active learning activities students gain an overview of the 
history of slavery and economic exploitation and its legacy today.

• Student fi nd out ‘who’s who?’ in global fi nance (the IMF, World Bank, the G8, etc) 
and their roles.

• Students explore the impact of debt and aid in the developing world and 
compare this to our own situation in Ireland today

• Mini-project work: Students choose a key issue that relates to global fi nancial 



inequality – Trade, Debt, Tax fl ows, Aid. In small groups, the students explore 
their chosen topic and then decide how they will ‘teach’ their topic to their 
classmates.  

This part of the unit might also include inputs from guest speakers.    

Arranging a guest speaker. This might be good time to invite someone involved 
in working for change to talk to the students. The students should arrange venue, 
time and date suitable with speaker and school timetable. If the talk is to take place 
outside of the school arrange appropriate transport and obtain permission from 
parents for students’ attendance. Students and teachers should prepare questions 
for the speaker in advance and take notes on points of interest during the talk.  These 
notes will create a basis for refl ection and discussion of the issues raised in a debriefi ng 
session during the next class. 

Part 3: Another world is possible (1-2 weeks)

• What values are at work?  Students identify what values operate in making 
economic and political decisions in our world. 

• Students will explore diff erent religious/ethical perspectives on wealth and 
poverty. 

• Just imagine! Through a role-play, students will examine the amount of money 
found to rescue the banks and discuss how that same amount of money could 
be spent to eradicate poverty.

• If we ruled the world. Students will then draw up a set of values or principles that 
should govern ethical fi nancial relationships both nationally and internationally.

Part 4: Taking action (3-4 weeks)

• Students examine the power that young people possess.  They will decide how 
to direct that power towards meaningful action for change.

• They will discuss diff erent possible actions that they can take to bring about 
change and diff erent campaigns—such as the Debt and Development 
campaign, the campaign for Trade justice, the campaign to support the 
Millennium Development Goals, and more. 

• Students will agree upon an action, plan all aspects of the action, work together 
to complete the action and evaluate its impact.



Learning Outcomes

On completion of this unit students should be able to:
• critically evaluate their own perceptions of the world they live
• critically analyse why people continue to experience poverty in a world of 

plenty
• analyse and critique images and texts related to global development as 

presented in the media
• recognise the impact of racist and stereotypical media images of the Global 

South
• identify some of the historical reasons for the gap between rich and poor 

world
• investigate diff erent responses to tackling poverty and suggest solutions that 

can make an positive impact on tackling poverty
• debate topics related to global inequality based on informed opinion
• demonstrate an ability to work cooperatively in group and project work
• collect and present data in a way that is interesting and challenging to their 

peers
• demonstrate skills associated with research, communication and presentation.
• design and carry out an action that will raise awareness about global 

inequality and make a diff erence 
• show solidarity and an appreciation of human interdependence

Breakdown of the unit

The unit can be taught over a fi fteen week period (e.g. September – Christmas) 
timetabled as follows:

• one double period a week (twenty hours class time) 
• one single period a week (ten hours class time)
• the remainder of the time will consist of independent research and project 

work, organising guest speakers, journal work, etc.

This unit could be greatly enriched by team-teaching. If it were not possible to time-
table 2 teachers to be available to teach the unit at the same time then one teacher 
might teach the double period each week and another might teach the single peri-
od—each one focusing on diff erent aspects of the unit, depending on the interests 
and expertise of the individual teachers—e.g. history, geography, economics, R.E. 

This transition unit aims to
• promote awareness about the causes of global inequalities 
• create an understanding of how individuals and organisations can bring 

about change through their actions.  
• cultivate empathy towards people in the Global South linked to a sense of 

responsibility towards working to support justice in the world.

Aims



Key skills       How evidenced

information processing Students will learn how to navigate the internet 
to fi nd information in relation to global issues. 
They will develop the ability to record, organise, 
and summarise information and evaluate it 
from diff erent perspectives. They will also 
have to think about how best to present it to 
their peers and to a wider audience in order to 
motivate action for change.

critical and creative thinking Students will analyse global poverty issues, 
challenge assumptions, examine evidence and 
reach conclusions.  They will be encouraged to 
think imaginatively about solutions to global 
inequality and their creativity will be fostered 
as they plan and carry out an action. 

communicating Students will engage in listening and dialogue 
around global justice issues; expressing 
opinions, discussing, speculating, challenging, 
reasoning, and engaging in debate and 
argument. 

working with others Students will become more sensitive to the 
views of others through a strong emphasis on 
dialogue and group work. The use of role-plays 
and other active learning will give students the 
chance to learn how to work together as will 
the research and project work. 

being personally eff ective Students will become more confi dent in 
presenting their views, learn how to evaluate 
their performance and those of their peers, learn 
how to give and receive feedback. They will 
also set personal and collective goals by their 
involvement in class activities and independent 
research and project work. Students will learn 
how to refl ect on their own personal growth as 
a person and as a learner through the journal 
work.



Learning approaches

 Experiential learning, large and small group discussion, case-studies, role-play, ICT 
based learning and independent research work.

Assessment approaches

The assessment will comprise two parts.  

1. The fi rst part will involve the completion of a journal.  The journal will contain 
refl ections on the student’s response to each of the sessions.  Five minutes 
should be allocated at the end of each class for students to record their 
thoughts and observations on each of the lessons.  In some cases, students 
will need more time to complete their journal at home. Journal records should 
not be limited to the students’ personal responses and questions should 
also be given by the teacher asking the students to consider key issues and 
challenges that arise.  On occasion these questions could be prompted by the 
group discussion in debriefi ng sessions. 
The journal will also allow students identify what they have learned, what 
skills they have gained, and how the Unit has impacted on their attitudes and 
behaviour.

2. Students will also undertake a mini-project related to one of the topics.  Their 
presentations will be assessed by their peers using the peer-assessment 
template. (See Teacher’s Handbook)

Evaluation methods

Students and teachers will be requested to complete an evaluation of the unit. (See 
Teacher’s Handbook)

Resources

A full set of teaching resources to support teachers in teaching this Unit is available 
in the Teachers Handbook entitled How the world works. This resource can be 
downloaded from www.debtireland.org  or hardcopies are available by phoning 
(01) 6174835

The following websites are may also be useful: 
http://www.irishaid.gov.ie/centre/teachers.asp  Irish Aid Information Centre
www.cyberschoolbus.un.org The United Nations website about global issues for 
students ages 5-18.
www.bbc.co.uk/learning 
www.oneworld.net 
www.globalissues.org
http://www.developmenteducation.ie/teachers/


