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1. Setting the scene

1.1 Sustainable Developme@ials

The 2030 Agenda for Sustainable Development, adopted by the United Nations General Assembly in
September 2015, is a plan of action for people, planet, prosperity and peace. Itis a universal, global
framework to deal with the major development andveronmental challenges facing humanity and

our planet.

The Agenda incorporates seventeen Sustainable Development Goals with 169 targets, to be achieved
by the year 2030. The 17 Goals are integrated and indivisible and balance the three dimensions of
sustainable development: the economic, social and environmental. The Goals are universal, meaning
that all countries and all people have a responsibility to act to realise the Goals, both at home and

overseas.

Taken together, the seventeen Goals and 169é#s represent an ambitious but imperative plan to
secure a sustainable, peaceful, prosperous and equitable life for all people, everywhere, now and in
the future, incorporating a commitment to leave no one behind. Agenda 2030 represents a

commitment by he signatory countries around the world to work together in partnership to:

A tackle poverty and hunger, in all their forms and dimensions, and to ensure that all human beings

can fulfil their potential in dignity and equality and in a healthy environment

A protect the planet from degradation, including through sustainable consumption and production,

sustainably manage its natural resources and take urgent action on climate change

A ensure that all human beings can enjoy prosperous and fulfilling lives anét¢babmic, social

and technological progress occurs in harmony with nature

A foster peaceful, just and inclusive societies which are free from fear and violence (United Nations,

2015).



The Sustainable Development Goals
1. No Poverty:End poverty in all its forms everywhere

2. Zero HungerEnd hunger, achieve food security and improved nutrition, and promote
sustainable agriculture

3. Good Health and Welbeing: Ensure healthy lives andgmote wellbeing for all at all ages

4. Quality EducationEnsure inclusive and equitable quality education and promote lifelong
learning opportunities for all

5. Gender EqualityAchieve gender equality and empower all women and girls

6. Clean Water and Sanitatio Ensure availability and sustainable management of water an
sanitation for all

7. Affordable and Clean Energi£nsure access to affordable, reliable, sustainable and modé
energy for all

8. Decent Work and Economic GrowtRromote sustained, inclusive andssainable economic
growth, full and productive employment, and decent work for all

9. Industry, Innovation and InfrastructureBuild resilient infrastructure, promote inclusive an
sustainable industrialisation, and foster innovation

10. Reduced InequalitiesReduce inequality within and among countries

11. Sustainable Cities and Communitiddake cities and human settlements inclusive, safe,
resilient and sustainable

12. Responsible Consumption and Productidinsure sustainable consumption and productid
patterns

13. Cimate Action: Take urgent action to combat climate change and its impacts

14. Life below Water:Conserve and sustainably use the oceans, seas and marine resource
sustainable development

15. Life on LandProtect, restore and promote sustainable use of terrestrial ecosystems,
sustainably manage forests, combat desertification and halt and reverse land degradation,
halt biodiversity loss

16. Peace and Justice, Strong InstitutiorBromote peaceful and ingsive societies for
sustainable development, provide access to justice for all and build effective, accountable &
inclusive institutions at all levels

17. Partnership for the GoalsStrengthen the means of implementation and revitalise the glo
partnershp for sustainable development

Tablel The seventeen Sustainable Developmerd!&
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Figurel The Sustainable Development Goals icons

1.2 National Strategy on Education for Sustainable Development

LNBfFYyRQa bliA2ylf {GNIGS3IE 2y -20RNAMMStberdye a2 NJ { dzi
our education system contributes to sustainable development by:
XSldZA LA YT £ SFNYSNE 6A0GK GKS NBt SOOIyl (y26ftS
andski f & O0GKS WK24Q0 YR (KS @I fdsSa o0GKS WwWgKe
them throughout their lives to become informed active citizens who take action for
a more sustainable future (DES, 2014: 3).
This aim reflects the longtanding tradition and aims @evelopment Education (DE) in Ireland, and
AYRSSR 2F 20GKSNJ NBt S@Iyd WFrR2SOGAGItQ SRdzOFGAZ2Y
education, intercultural education. DE and ESD are very similar in terms of content, methodology,
ideology anccommitment to action for positive change, and these synergies create a situation where
stakeholders from a variety of backgrounds and with a variety of agendas can work together towards

realisation of the recommendations outlined in the strategy docuniétdgan & Tormey, 2008).

The National Strategy on Education for Sustainable Development was published by the Department
of Education and Skills towards the conclusion of the United Nations Decade of Education for
Sustainable Development (20@914). The dcument draws on consultation with stakeholders and
key policy documents, including its parent strategyr Sustainable Future: A framework for

sustainable development for Ireland



Although the Education for Sustainable Development strategy predatesdadz030, it articulates a
series of recommendations which can help to empower learners to take informed decisions and
responsible actions for environmental integrity, economic viability and a just society for present and

future generations. Additionallythe important role of Education for Sustainable Development is

acknowledged in Goal 4 (Quality Education), target 4.7 of Agenda 2030:

By 2030, ensure that all learners acquire the knowledge and skills needed to
promote sustainable development, includiagjong others, through education for
sustainable development and sustainable lifestyles, human rights, gender equality,
promotion of a culture of peace and nwiolence, global citizenship and

F LILINBOALF GA2Yy 2F Odzf GdzNI £ RADSNInAblee | YR

developmen{United Nations, 2015)
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Education for Sustainable Development is therefore recognised at an international level, as being an

essential contributor to all efforts to achieve the Sustainable Development Goals.

The national strategy embraces a visidnEalucation for Sustainable Development that is proactive

and transformationalfor as well asboutsustainable development. The national stratégpased on

the following key aims or principles:

Key principles underpinning the National Strategy for Education for Sustainable

Development (2014020)

A balance environmental, social aedonomic considerations

A promote lifelong learning

A Dbe locally relevant while also linking the local to the national and international

A engage all sectors of the education system, as well as theforomal education sector

A Dbe interdisciplinary and recognisaterdependence and interconnectivities across oth
sectors

A use a variety of pedagogical techniques that promote active and participatory learning
the development of key dispositions and skills

A emphasise social justice and equity

A focus on values angromote active democratic citizenship and inclusion as a mean
empowering the individual and the community

A be an agent for positive change in reorienting societies towards sustainable developme

(DES, 2014: 4)

Table2 Key principles underpinning the National Strategy on Education for Sustainable Development



1.3 Purpose and target audience

The National Strategy fdeducation for Sustainable Development outlines eight priority action areas,
identified as key to the achievement of the overall aim of equipping learners with the knowledge, skills

YR @FftdzSa w2 0S02YS AYyF2N¥YSR & d2akhio8y IOG 13 T Bz dzh
2014: 3).

Priority action areas in the National Strategy for Education for Sustainable
Development

1. leadership and coordination

2. Data collection and baseline measurement

. Curriculum at preschool, primary and post primary
. Professional development

. Further Education and Training

. Higher Education and Research

. Promoting patrticipation by young people.

o N oo o b~ W

. Sustainability in action

(DES, 2014: 4)

Table3 Priority action areas in the National Stratefgy Education for Sustainable Development

The purpose of this study is to realBecommendation 6 of the national strategy, which is specific to

priority action area 3: Curriculum at peehool, primary and post primary.

Recommendation 6

The NCCA [National Council for Curriculum and Assessment] should be asked to audit,
sustainable development perspective, the primary gubt primary curriculum by 2017. Th
audit should identify opportunities for building on existing practice and should identify pote
linkages between different subject areas in primary and post primary schools. The results

audit should be pulighed by the Department of Education and Skills.

(DES, 2014: 13)




The Natbnal Council for Curriculum and Assessment (NCCA) is a statutory body which advises the

Minister for Education and Skills on:

A curriculum and assessment for early childhood education, primary andgpimsary schools.

A assessment procedures used in schoaisl @xaminations on subjects which are part of the

curriculum.

tAdvice is based o
deliberations with
Council, Boards,
Development
Groups

uResearch informs
the advice

Research Deliberations

Consultations

uN\etworks provide
ideas on practices
and approaches

wAdvice is shaped
by public
consultations

Figure2 Overview of NCCA's areas of activity

This NCCA study is a snapshot of the opportunities for building on existing curriculum practice and
potential linkagesdr Education for Sustainable Development in primary (including Aistear, the early
childhood curriculum framework), and the post primary junior and senior cycle curriculum
documentation! It is important to note that as plans for curriculum reform and eswviare realised
across the various educational sectors, ESD opportunities and linkages will change and hopefully

improve.
The target audience for this study are the stakeholders such as:

A Department of Education and Skills

1 For an overview of the formal education system in Ireland see DES,200#f description of the Irish
Education systemAvailablehttps://www.education.ie/en/Publications/EducaticReports/ABrief
Descriptionof-the-lrish-EducationSystem.pdf
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A National Council for Curriculuend Assessment

A Individuals and organisations engaged in curriculum resource development or curriculum support,
such as additional government departments, civil society organisationgjoerrnmental

organisations etc.

This document is not intended for telaers in the classroom, although it will certainly be of use to

teacher educators, for example, those involved in the DICE (primary) or Ubuntupfjrosty)

Networks, norgovernmental/civil society organisations offering teacher training or DES personnel
involved in teacher continuing professional development, such as those working with the Department

2F 9RdzOF GA2Y FTYR {1AffaQ tNRF¥FSaarzylrft 5S@St2L¥S
Teachers (JCT).

1.4 Structure of study

The NCCA has choseam dctivate Recommendation 6 from the National Strategy on Education for

Sustainable Development using a tstep approach to examining key curriculum documentation.

Step One:

Thisstudy mays high-level curriculum frameworks Ireland

from early childhod to postprimary to eight crosscutting

key competencies for sustainability, relevant to all the
Sustainable Development Goals, as outlined in a UNESCO
publication entitledEducation for Sustainable Development

Goals: Learning ObjectivddNESCO, 2017: 10).

¢KS 'b9{/h 188 O2YLISGESYyOASa WI NI
2F I ff F3Sa $2NIR6ARSQ FyR | NI
multifunctional and contexR S LISY RSy 4 Q 6! b9{/ h X

They represent internationally recognised standards in
Figure3 UNESCO's Education for Sustaine _ o ) )
Development Goals: Learning Objectives ~ relation to learner acquisition of higher order skills,
dispositions and values, and so provide a useful comparative

tool for looking at the develement of curriculum frameworks in the Irish context.

11



' b 9 { / h Qcutting k&R éo@petencies for sustainability
A Systems thinkingthe ability to recognize and understandlatonships; to analyse comple
systems; to think of how systems are embedded within different domains and different sq

and to deal with uncertainty.

A Anticipatory competencythe ability to understand and evaluate multiple futurepossible,
probablyt YR RS&AANI 0f ST (2 ONBIGS 2ySQa 24y
principle; to assess the consequences of actions, and to deal with risks and changes.

A Normative competencythe abilities to understand and reflect on the norms andueal that
dzy RSNX AS 2ySQa IOliAz2ya FyR (2 yS3I20ALF G4

a context of conflicts of interest and tradsfs, uncertain knowledge and contradictions.

A Strategic competencythe abilities to collectively develop and implement innovative actiq

that further sustainability at the local level and further afield.

A Collaboration: the abilities to learn from others; to understand and respect the neq
perspectives and actions others (empathy); to understand, relate to and be sensitive
others (empathetic leadership); to deal with conflicts in a group; and to facilitate collabor

and participatory problem solving.

A Critical thinking:the ability to question norms, practicesy R 2 LAY A2y AT G2

values, perceptions and actions; and to take a position in the sustainability discourse.

A Selfawarenessii KS oAt AGe G2 NBFESOUG 2y 2ySQa
society; to continually evaluate afBdzNIi KSNJ Y2 GA @G GS 2y SQa

feelings and desires.

A Integrated problemsolving: the overarching ability to apply different problesolving
frameworks to complex sustainability problems and develop viable, inclusive and equ

solutions that promote sustainable development, integrating the other competencies.

(UNESCO, 2017: 10)

Table4 UNESCO's key competencies for sustainability

12



Step Two:

This study includes case studies of curricular components from primary, junior and senior cycle levels.
These case studies identify the aspect of the rationale and aim/objectives of the specific subject or
short course which are in keeping with the spaniid intent of ESD. Case studies also highlight sample
learning objectives (primary) or outcomes (junior/senior cycle) which provide opportunities for

teaching and learning about one or more Sustainable Development Goal.

Case studies have beeelacted using a set of criteria.

Criteria for inclusion of case studies
Case studies should:

A Include sample curriculum elements from each level (e.g. primary, junior cycle and senior

A Provide a balance between standalone curriculum eletmeand those with continuity

between levels
A Prioritize those that have been recently revised (with some exceptions)

A Provide a balance between curriculum elements with content explicitly relevant to

Sustainable Development Goals and those less exjplitgtms of content

A Provide a balance between curriculum elements with natural links to the econd

environmental and social dimensions of sustainable development

Table5 Criteria for inclusion of case studies

Although this study is a directsponse to Recommendation 6 in the National Strategy on Education
for Sustainable Development, the methodology employed means that this document also records
progress as well as identifying the remaining work to be done in relation to Recommendatian 7 fro
the strategy. It is with Recommendation 7 in mind, that this study emphasises recent post primary

curriculum developments, particularly at junior cycle level.

Recommendation 7
The DES [Department of Education and Skills] and NCCA should ensure that ESD pring
integrated into all relevant primary and post primary curriculum areas as the curriculd
reviewed, where this is appropriate. This includes the primary schowicalum, the new

specifications for the Junior Cycle [Profile of Achievement], and the senior cycle curriculun

(DES, 2014: 13)

13



This twostep approach facilitates an interrogation of curriculum frameworks and
syllabus/specification documents to uncover what the NCCA has been doing well in relation to ESD
and where it could do better or imprové.is intended thathe resultingrecommendations will help

to ensure that good practice in relation to ESD opportunities and linkages be taken on board in ongoing
and future curriculum reform and revievand in the development of a National Strategy for Education

for Sustainable Development beyond 2020

)/ UNESCO cross-
cutting key
competencies
for sustainability

17 Sustainable \ \
Development
Goals

Curriculum Case studies
frameworks for (curriculum
Aistear, Primary, areas, subjects
\ Junior Cycle and and short
_Senior Cycle courses)

\\

Figure4 NCCA's approach to the ESD opportunities and linkages study
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2. Curriculum Frameworks

2.1 Aistear, the Early Childhood Curriculum Framework

: Aistearis the early childhood curriculum for all children in Ireland
i eat - from birth to six yeas. It can be used to support the learning and
” development of all children in a variety of settingat home, in full
.‘ - ﬁ ‘»J,‘\ time and part time day care settings, in preschools and in the first two
years of primary schogl Aistearwas developed by the NCCA in
consultation with the early childhood sector and was published in late

.“ G -
2009.

W:J

?d

Aistear prioritises the building of healthy relationships and highlights

Principy,

-. '

Figure5 Aistear, the early Aistear sees children as coetpnt and confident with views that are
childhood curriculum framework

the centrality of play, especially outdoor play, during early childhood.

worth listening to, and its themes set out the skills, dispositions,
attitudes and values, knowledge and understanding that children need to achieve their full potential.
Adultsare encouraged to listen and respotulthe views of babies, toddlers and young children as

they plan for learning and create play rich spaces.

The framework is based on 12 principles of early learning and development:

Group 1: Children and their DNR2 dzLJ HY [/ KA | Group 3: How children

lives in early childhood connections with others learn and develop

¢KS OKAf RQA& dz Relationships Holistic learning and
development

Equality and diversity Parents, family and communit Active learning

Children as citizens ¢ KS | Rdzf G4 Q& NJ Play anchandson experiences

Relevant and meaningful
experiences
Communication and language

The learning environment

2Many childrenstart attending school before the compulsory starting age of six.

15



Ly GKS O2yGSEG 2F 9RdzOFGA2y F2N) {dzadGlAyloftS 58¢

particularly important:

Aistear Principle- Children as citizens

Children are citizens with rights and responsibilities. They have opinions that arelistatiing
to and have the right to be involved in decisions about matters that affect them. In this way
have a right to experience democracy. From this experience they learn that, as well as

rights, they also have a responsibility to respeatl help others, and to care for their environmer

PEf TA&GSENI LINAYOALX Sa || NB 2 dzi tAGKSAR RF NRaY QIAKISA T CBKy,

the ESD relevant aspects of the interpretation are:

A Remember that | too am a citizen. Help me to learn about my rights and responsibilities. Model

fairness, justice, and respect when you interact with me and others.

A Create arenvironment for me in which | feel confident and comfortable and have opportunities to
share my experiences, stories, ideas, and feelings. Model democracy in action. Involve me in

making decisions and in planning activities and doing and reflectinigern with others.

A Let me share my views and opinions with you about things that matter to me. Help me to
understand that others may have different views and opinions, and to respect these. As |
communicate in different ways, this might mean you need teeoke and interpret my facial

expression, body movements, gurgles, cries, moods, and my language(s).
A 9y O02dz2NI 3S YS (2 OFNB F2NI Ye 26y IyR 20KSNARQ 0S

The Aistear framework is organized around four interconnected themeshvee used to describe
learning and development. The themes aiéellbeing, Identity and Belonging, Communicating,

Exploring and Thinkingeach theme has four broad aims and each aim has six learning goals.

16



Figure6 Aistear franework components

Aistear themes
Well-being

Wellbeing is about children being confident, happy and healthy. This theme focuses on
developing as a person and has two main elements: psychologicabeued (including thinking
and feeling) and physical wddking.

Identity and Belonging

Identity and Belonging is about children developing a positive sense of who they are and fe
that they are valued and respected as part of a family and community.

Communicating

Communicating is about children sharing their experiences, thoughts, ideas, and feelings W
growing confidence and competence in a variety of ways and for a variety of purposes.

Exploring and Thinking

Exploring and Thinking is about chddrmaking sense of the things, places and people in thei
world by interacting with others, playing, investigating, questioning, and forming, testing and
refining ideas.

Table6 Aistear's themes

17



2 KSy GKS ONRFR FAYa 2F SFOK 2F (KS T 2odsbuittingh & G S+ NJ
key competencies for sustainability, it emerges that the framework provides opportunities for babies,
toddlers and children to gain all the key competencies for sustainability, albeit in age appropriate

ways. The most opportunities are affodido the competency of seHwareness, followed by
collaboration, then the normative competency, followed jointly by the critical thinking and
anticipatory competencies. There are fewest opportunities to gain systems thinking and integrated
problem solvilg competencies, perhaps unsurprisingly given tkgy®ars ageange covered by the

Aistear framework. The Aistear theme which presents the most opportunities to gain key

competencies for sustainability is Exploring and Thinking.

To better comprehend theange of opportunities for key competencies for sustainability in Aistear, it
is useful to look at Exploring and Thinking, as the theme which presents the most opportunity for
engagement. The aims and learning goals of Exploring and Thinking, whichppfetunities for

children to gain key competencies for sustainability are presented below:

Aim 1: Children will learn about and make sense of the world around them.

Sampleaim 1 learning goals

In partnership with the adult, children will:

A demonstrate a gpowing understanding of themselves and others in their community (normative,

collaboration & selawareness competencies)
A develop an understanding of change as part of their lives (anticipatory competency)

A learn about the natural environment and its feads; materials, animals, and plants, and their

own responsibility as carers (selivareness competency)

Aim 2: Children will develop and use skills and strategies for observing, questioning,
investigating, understanding, negotiating, and problesolving, ar come to see
themselves as explorers and thinkers.

Sampleaim 2 learning goals

In partnership with the adult, children will:

A recognise patterns and make connections and associations between new learning and what they

already know (systems thinking compety)

A use their experience and information to explore and develop working theories about how the

world works, and think about how and why they learn things (critical thinking competency)

18



A collaborate with others to share interests and to solve problems idently (collaboration

competency)

A use their creativity and imagination to think of new ways to solve problems (integrated preblem

solving)
Aim 3: Children will explore ways to represent ideas, feelings, thoughts, objects, and
action through symbols.

Sampeé aim 3 learning goal

In partnership with the adult, children will:

A use letters, words, sentences, numbers, signs, pictures, colour, and shapes to give and record
AYF2NXYIFGA2YE G2 RSAONAROGS YR G2 YI {-8wadBsgasS 27
& collaboration competencies)

Aim 4: Children will have positive attitudes toward learning and develop dispositions like

curiosity, playfulness, perseverance, confidence, resourcefulness, anctaising

Sampleaim 4 learning goals

In partnership with the adult, children will:

A develop higheorder thinking skills such as problesnlving, predicting, analysing, questioning,

and justifying (systems thinking & anticipatory competencies)

A act on their curiosity, take risks and be open new ideas and uncertainty (anticipatory

competency)

Over time, as the use of the Aistear framework is increasingly embedded in practice in the range of
settings for children under the age of six years, children should increasingly be presented with

curriaulum-based opportunities to encounter key competencies for sustainability.

19



2.2 Primary curriculum introduction

Primary School Curriculum

Introduction

Figure7 Primary school curriculum introduction
For the purposes of this study, the introduction to the 1999 prinaurriculum represents the
WFNF YSE2N] Q G LINR Y deBument®@diifels @n ovefalk ision @ daivdddy O dzt dzY
SRdzOF A2y égcKilerénko nieeft, lwiihf s&ednfidénce and assurance, the demands of life,
020K y26 YR A% &S TFdzidzNBQ 6509

This vision of education is expressed in the form of three general aims, the second of which most

obviously resonates the spirit and intent of Education for Sustainable Development:

A to enable the child to live a full life as a child andréalise his or her potential as a unique
individual

A to enable the child to develop as a social being through living and cooperating with others and so
contribute to the good of society

A to prepare the child for further education and lifelong learning

The framework includes an acknowledgement that:

XOKAt RNBY tA@GS Ay FYyR FINB | LINIG 2F a20ASde:
deeply affected by their relationships in the home and with other people in society.

The curriculum takes full accountdfK S&S | aLJISO0Ga 2F GKS OKAf RQa
balance individual and social development, in developing an appreciation of how

the different dimensions of life complement each other, and in helping the child to

work cooperatively with others. (DES, 1999)

20



One of the key issues identified in the lead up to the publication of the introduction to primary
education in 1999 was European and global dimensiohs.address these issues tfrmamework
articulated the need to recognise:

X0 KS A YL} Nirced @t infarfedlawatehess of the diversity of peoples

and environments in the worldSuch an awareness helps children to understand

the world and contributes to their personal and social development as citizens of a
global communityDES, 1998 27)

The document outlines 11 specific aims and 25 general objectives for primary education. When the
UNESCO key competencies for sustainability are mapped against these specific aims and general
objectives theselfawarenesssystem thinkingand collaboration key competencies areslevant(in

order of descendingelevancg, for example:
Samplespecific aim:

A To enable children to develop personally and socially and to relate to others with understanding

and respect (collaboration and selivareness competencs®

A To enable children to develop skills and understanding in order to study their world and its

inhabitants and appreciate the interrelationships between them (systems thinking competency)

The specific aims provide some limited opportunitiesanss integrated problem solving, but there is
very little opportunity in relation to theritical thinking strategicand anticipatorycompetencies, and

no evident opportunities for the normative competency.

The gap in relation to the normative capacity is dealt with, in a limited sense in one 25 teneral

objectives, namely:

A The child should be enabled to develop skticipline, a sense of personal and social responsibility,
and an awareness of societnd morally acceptable behaviour (normative and -s@reness

competencies)

However, the general objectives provide no obvious opportunities for pupils to encounter

anticipatory, strategic and critical thinking competencies.

While it is important to higlght that that the aims and objectives outlined in some primary subject
curriculum documents pick up on competencies that are less/not evident in the pridhanyeworkQ
greater evidence of ESD and ESD alignment between high level curriculum framameskbject
specificationgsee page 40is the optimal situation. This is particularly relevant in the context of

planned developments in the primary curriculum in coming years.

21



ThePrimary School @rriculum has provided a strong foundation for teachimgl #earning since it was
published in 1999.Recently research, reviews and evaluations have highlighted many strengths of
the curriculum as well as challengds. December 2016, NCCA publisipedposals to redevelop the
primary school curriculum focusiron how the curriculum should be structured and how time would
be allocated to the variousreas of learning In 2017, the NCCA consulted with interested
stakeholders on the structure of the 1999 curriculum and how time was allocated witHBuilding

on the outcomes of this consultation (NCCA, 2018) the NCCA has begun a review of the primary
curriculum. The process of review will provide oppaities for further consultationln 2018 the
NCCA will begin with the construction of an overview mddeveloped primary curriculum, which will

act as framework for the future curriculum. This process of redevelopment will provide opportunities
for further consultation and engagement with the public on the content of a future primary curriculum

and may povide further opportunities to outline the scope for ESD within it.

22



2.3 Junior cycle framework

In 2015, the Department of Education and Skills publishedrtaeework for Junior Cycle 2015

The Framework for Junior Cycle (2015) incorporates a
sharedunderstanding of how teaching, learning and
assessment practices should evolve to support the
delivery of a quality, inclusive and relevant education

that will meet the needs of junior cycle students, both
Framework for Junior Cycle now and in the future.

2015

Framework for Junior Cyc2015, p. 6)

This framework document explains the structure of the

reformed junior cycle programme, which is underpinned by

g eight principles, twentyfour statements of learning, and eight
o key skills.
Figure8 Framework for Junior Cycle 201 o
Principles

The eight principles which form the bases of the junior cycle curriculum framework are presented in
Figure9. In Table bverleafthe principles relevant to the spirit and intent of Education for Sustainable

Development ardurther elaborated.

Figure9 Principles of junior cycl

23



Junior cycle principles with explicit ESD relevance
Learning to learnhigh quality curriculum, assessment and teaching and learning support stug
in developing greater independence in learning and in meeting the challenges of life bg

school, of further education, and of working life.

Creativity and innovation:curriculum, assessment, teaching and learning provide opportuni

for students to be creative and innovative.

Engagement and participationfhe experience of curriculum, assessment, teaching and lear
encourages participation, generates engagement and esittaim, and connects with life outsid

the school.

Wellbeing: The student experience contributes directly to their physical, mental, emotional
social wellbeing and resilience. Learning takes place in a climate focused on collective we

of schoolcommunity and society.

Table7 Junior cycle principles with explicit ESD relevance

Statements of Learning

The Framework for Junior Cycle 20ffovides detail about the 24 statements of learnitigt are
OSyGaNFf G2 LXFYyyAy3d FT2NE GKS adGdzRSyidaQ SELISNRSY

programme.
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1 communicates effectively using a variety of means in a range of contexts in L1'

2 listens, speaks, reads and writes in L2* and one other language at a level of proficiency that is appropriate
to her or his ability

3 creates, appreciates and critically interprets a wide range of texts
4 creates and presents artistic works and appreciates the process and skills involved
5 has an awareness of personal values and an understanding of the process of moral decision making

6 appreciates and respects how diverse values, beliefs and traditions have contributed to the communities and
culture in which she/he lives

7 values what it means to be an active citizen, with rights and responsibilities in local and wider contexts

8 values local, national and international heritage, understands the importance of the relationship between past
and current events and the forces that drive change

9 understands the origins and impacts of social, economic, and environmental aspects of the world around her/him
10 has the awareness, knowledge, skills, values and motivation to live sustainably
11 takes action to safeguard and promote her/his wellbeing and that of others
12 is a confident and competent participant in physical activity and is motivated to be physically active
13 understands the importance of food and diet in making healthy lifestyle choices
14 makes informed financial decisions and develops good consumer skills
15 recognises the potential uses of mathematical knowledge, skills and understanding in all areas of learning
16 describes, illustrates, interprets, predicts and explains patterns and relationships

17 devises and evaluates strategies for investigating and solving problems using mathematical knowledge,
reasoning and skills

18 observes and evaluates empirical events and processes and draws valid deductions and conclusions
19 values the role and contribution of science and technology to society, and their personal, social and global importance
20 uses appropriate technologies in meeting a design challenge

21 applies practical skills as she/he develop models and products using a variety of materials and technologies

22 takes initiative, is innovative and develops entrepreneurial skills
23 brings an idea from conception to realisation

24 uses technology and digital media tools to learn, communicate, work and think collaboratively and creatively
in a responsible and ethical manner

FigurelO Twentyfour statements of learning for junior cycle

Students encounter opportunities to attain b 9 { / hQa SA3IKGE 1Se& O02YLISGSyoO
through six junior cycle statements of learning. These six are presented below in four groups in
descending order of opportunity, i.e. Statement of Learning 10 provides the most opportunity to attain

the key competencies, followed by Statement of Learning 7, then Statements of Learning 5 and 6, and

lastly Statements of Learning 11 and 16.
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Junior cycle statements of learning with relevance for the UNESCO key competenci
for sustainability (in descending order of relevance)

Group One
Sol10: has the awareness, knowledge, skills, values and motivation to live sustainably
Group Two

SoL 7: values what it means to be an active citizen, with rights and responsibilities in local g
wider contexts

Group Three

SoL 5: has an awareness of persaadiies and an understanding of the process of moral
decision making

SoL 6: appreciates and respects how diverse values, beliefs and traditions have contributed
communities and cultures in which she/he lives

Group Four
SolL 11: takes action to safegd and prompt her/his wellbeing and that of others

SoL 16: describes, illustrates, interprets, predicts and explains patterns and relationships

Table8 Junior cycle statements of learning with relevance to UNESCO key competenc&sifatslity (in descending
order of relevance)

{GFraSYSyd 2F [SINYyAy3a wmn Aa GKS -sBjindgkathpetefey, i 2 F |
insofar it isvery broad and can beusedasacdtch f 2NJ I (&LJS 2F WwWal FSie yS
opportunities can be identified in the mapping between Statements of Learning and UNESCO key
competencies. As a theoretical exercise, it is useful to point outithéite absence of Statement of

Learning 10, there would be little or no opportunities for the following aspects of the UNESCO key

competencies:
Systems thinking how systems are embedded within different domains and different scales

Anticipatory¢ applyirg the cautionary principle; assessing the consequences of actions; dealing with

risks and changes

Collaborationg deals with conflicts in a group (although this is covered in depth through the junior
OeodftsS 1Se aiAftt 2F Wg2NJAy3d gAGK 20KSNEQX &4SS LJ

Qitical thinkingg take a position in the sustainability discourse

The key competencies for sustainability are not reflected in Statements of Learning (L1) and 2 (L2),

but this is largely because as hilgivel competencies, the UNESCO competencies asdwahkearners
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have a preexisting set of competencies which would be foundational in nature (e.g. basic literacy).
Language acquisition and the ability to communicate within and across language/culture groups can

be taken to implicitly underpin most, if hall, of the key competencies.

Otherwise, Statement of Learning 4 (creates and presents artistic works and appreciates the process
and skill involved) and Statement of Learning 12 (is a confident and competent participant in physical
activity and is mavated to be physically active) are the only two remaining Statements of Learning

which cannot be explicitly mapped onto the UNESCO competencies.

The mapping exercise points to a possible further explanation of Statement of Learging 4
statement that is not just about creating, presenting and appreciating but also highlights the
importance of participation in artistic works as a way of raising awareness, engaging with real world
issues and problemolving. As it currently stands, Statement of Laagr is not a full articulation of

the ESD possibilities presented in its relevant curriculum components, such as junior cycle Visual Art,

Music and Home Economics.

Although it cannot be explicitly mapped onto the UNESCO competencies, Statement ofd &arisin

less in need of revision (is a confident and competent participant in physical activity and is motivated
to be physically active), largely because Statement of Learning 11 (wellbeing of self and others) which
can be clearly linked to Physical Edigra (PE), is amongst the Statements of Learning which can be

explicitly linked to the UNESCO competencies.

l'a WySgQ 2dzyA2N) O20fS &ALISOATFTAOIGAZ2YA NB AYLX SY
part of the curriculum as experienced, it would bseful to interrogate the explanations of learning
experiences for statements of learning (contained in Appendix, Framework for Junior Cycle 2015,
pages 5358). This would have the effect of ensuring that the explanations fully and faithfully capture

the types of learning and acquisition of ESD competencies happening in relation to all statements of

learning and in various subject/short course classrooms.

The mapping of the UNESCO key competencies onto the junior cycle Statements of Learning has
flaggeda limitation with the wording of Statement of Learning 19 (values the role and contribution of
science and technology to society, and their personal and global importance). This limitation is less
problematic than the gap identified in Statement of Leagni4, for example, because although
{GFG8YSyG 2F [SFNYAY3 md NBFSNE (2 Wadedneds | yR
articulation of Statement of Learning 19 in the appendices~@mework for Junior CyckO15

discusses the idea thatudents can use their knowledge of science and technology to help to make

informed decisions and choices (DES, 2015a: 57).
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Key skills

The Framework for junior cycle sets out the eight key skills that are required for successful learning by
all students.Throughout the Junior Cycle, students develop their proficiency in these eight key skills
across the curriculum. Students engage with the key skills through their different learning experiences
and in the assessment approaches used in the classroom an@imninations. These skills are key to

learning in every area of junior cycle and beyond.

MANAGING
MYSELF

MANAGING
INFORMATION
& THINKING

Figurell Junior cycle key skills

Each key skill is made up of several elements, so for example, the key skill of staying well, tentains

following key skill elements:

A Being healthy and physically active

>~

Being social

>~

Being safe

>

Being spiritual

>

Being confident

>~

Being positive about learning

>\

Being responsible, safe and ethical in using digital technology.

These key skillslements, and those of the other seven key skills have been mapped against the
UNESCO key competencies for sustainability, and where explicit links exist these are represented in
Table 9.
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UNESCO key| Managing Staying well| Managing Being Being Working Communicating| Being

competency | myself information | numerate creative with others literate
& thinking

Systems X X X X X

thinking

Anticipatory X X X X X X X

Normative X X X X X X X

Strategic X X X X X

Collaboration X X X X X X

Critical X X X X X

thinking

Self X X X X

awareness

Integrated - - X X X X -

problem:

solving

Table9 Mapping of key competencies for sustainability and junior cycle key skills
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As is evident in Table 9, there is clear coverage of the UNESCO key competencies for sustainability.
¢tKS 1S& aijAaftft 2F WoSAy3d ONBIUGABSQ 6StSYSyiday AYl
ideas and taking action; learning creatively; astimulating creativity using digital technology) is

particularly relevant.

As previously stated, the key competencies for sustainability are-leigh competencies, which

assume that learners have a pegisting set of foundational competencies. Itas this reason that

GKS O02YLISGiSyOASa Olyyz2i 68 SELXAOAGEE YI LIWSR 2
However, there are links between the key competencies and the key skill of communicating (elements:

using language; using number; listegiand expressing myself; performing and presenting; discussing

and debating; using digital technology to communicate), ahighfkRSNJ {1 S& a1 Aff HKAOK
fAGSNI 6SQo

Level 2 Learning Programmes (L2LPs)

Level 2 Learning Programmes (L2laPs a crucial aspect of tiferamework forunior Gycle2015and

have been designed for students with a high moderate to low mild general learning disability in post
primary mainstream or special schools. A Level 2 Learning Programme is made up gf.lRaoning

Units and Short Courses.

There are five Priority Learning Units (PLUs) at the heart of the L2LPs. fdtesen skillbased
learning and the transference of those skills into different situations and experiences, i.e., classrooms,
school cormunity, real life situations. The PLUs can be viewed as an alternative key skills structure

for students who are accessing L2LPs.

The five PLUs are Communication and Literacy, Numeracy, Personal Care, Living in a Community, and
Preparing for Work. PlsUare presented as saibntained units, but when used in learning
programmes will be integrated and developed in a wide range of contexts. The PLUs are clearly
interconnected; they overlap and interlink. The learning outcomes for each PLU are aliginé¢uewi

Level 2 indicators on the National Framework of Qualifications.
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PLU descriptors
Communication and Literacy

Communication underpins all learning and is fundamental to the capacity to transfer learni
Literacy is fundamental to learning, as it unlocks access to the wider curriculum and is
underpinned by the idea of students developing competence in readingvaitidg as a goal in
itself, and as a means through which new learning is acquired and communicated. Learn
this unit covers both verbal and nererbal ways of receiving and giving information.
Communication may take the form of listening and r@sging using augmentative or
alternative communication systems. The unit looks at developing reading and writing skKillg
includes reference to how ICT is used in communication. The term communication is use(
broad way in this unit, which also caiders how students can communicate through the
expressive arts such as music and dance.

Numeracy

Numeracy is not simply a subset of mathematics. It is also a life skill that focuses on reasa
and sense making. It permeates and supports learning athessurriculum. This unit looks at
how students can develop an awareness of patterns and relationships in shape and numb
Sttt a aiatta Ay SadAYFdA2y yR YSI ada2NB
seen as central to the unit. Numay is a daily living skill, with significant applications to hon|
and community life, as well as in the area of academic progress and achievement. This urj
draws on a broad range of real life experiences, helping students develop knowledge and
understandng in a range of topics such as number, shapes, space, money, time, and
measurement.

Personal Care

This unit is concerned with the personal development of the students. It deals with their h
and wellbeing covering areas such as healthy eating $ialitl healthy lifestyles. It is
concerned with enabling students to be as independent as possible in catering for their
personal care needs. This includes becoming aware of their sexuality, managing stress, 3
knowing how to stay safe in a range of cexis.

Living in a Community

This unit assists students in developing strategies to establish and maintain positive
relationships with people around them. The elements include knowing how to deal with
conflict and how to seek help and advice. ltalsodoRSS NE (G KS & (0 dzRSy (i Q
the use of local facilities available to them.

Preparing for work

This unit assists students in making the transition from school to further education, training
employment.

Tablel0PLU descriptors
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Each PLU is subdivided into elementsf@ example Living in a Community includes the following

elements:

A Developing good relationships
A Resolving conflicts

A Using local facilities

A Seeking help and advice

A Making consumer choices

¢KS 'b9{/h 1S& O02YLIS{iSyOASa WINB ySOSaal NE TF2NJ I
Fda WiNIyagdgSNAEIf I YREWSFARGYGR2¢| bOf V¥RZIOBFUBEIMANU C
can be mapped against the five PLUs and their elementsveasyaof demonstrating howhe L2LP

framework can facilitate student acquisition of key competencies at their ability level.

In terms of opportunities for the acquisition of key competencies for sustainability across all five PLUs,
the most opportunity existin relation to strategic thinking, followed by the collaborative competency,
the anticipatory competency, critical thinking and salfareness, and the normative competency.
There is very limited opportunity in the PLUs for students to encounter siatagd integrated
problemsolving competencies. Of the five PLUs, Communication provides the most opportunities to
encounter key competencies for sustainability, followed by Living in a Community, Personal Care,

Numeracy and finally, Preparing for Work.

In this section, the overall strength of the relationship between the UNESCO key competencies for
sustainability and the junior cycle principles, statements of learning, key skills and Level 2 learning
programmes are evidenced. This is especially impoliacause thé-ramework for Junior Cy@e15
documentis the curriculum foundation for subsequent junior cycle developments, and the principles,
statements of learning and key skills are informing the development of, and be given expression

through, the larning outcomes in subject and short course specifications.
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Statements
of Learning

Principles Key Skills

% i

Figurel2 Integration of junior cycle principles, statements of learning and key skills into learning outcomes in specifications

Learning outcomes are statements in curriculum specifications for junior cycle subjects and short
courses to describe th&nowledge understandingskills and values students should be able to
demonstrate after a period of learning. In the junior cyclsecatudy section (pages &8) the
Sustainable Development Goals are mapped agaamsplelearning outcomes from subject and short
course specifications. This demonstrates the potential scope of learning outcomes where teaching,

learning and assessmenbaut the Goals is concerned.

The Framework for Junior Cycle 20pEovides ample opportunity for students to encounter key
competencies for sustainability, and because the various elements of the framework are the bases for
subject and short course learningitcomes, this creates a facilitative environment for the realization

of the overall objective of the National Strategy for Education for Sustainable Development at junior

cycle level, that is:

X2 SyadaNB GKIG SRdzOF iA 2y méneby éhippingizi S& G 2
f SINYSNA gAGK (GKS NBftSGIyld (y26fSR3IS 0GKS
0GKS WK2gQU YR GKS @l fdsSa o0GKS WgKeQo 0

throughout their lives to becomes informed and active citizens who take action f
a more sustainable future (DES, 2014: 3).
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2.4 Senior cycle framework

The senior cycle framework is outlined in an NCCA document (2010) efftiileards Learning: An

overview of senior cycle education.

Neea®

TOWARDS
LEARNING

AN OVERVIEW OF SENIOR
CYCLE EDUCATION

Figurel3 Towards Learning: An overview of senior cycle education

Towards Learningets out the vision for senior cycle, the values underpinning the vision, the eight

principles and five key skills that are shaping review and development at senior cycle level.
The vision for senior cycle is to support young people to become learners who are:

RESOURCEHRUey show their imagination, intelligence, intuition and other talents through curiosity,

enquiry, opeamindedness, reflection, connecting learning, innovatiommblem solving, creativity

CONFIDENMRey develop their physical and mental wb#ing and become setfware, have high self
efficacy, engage with ethics, values and beliefs, welcome opportunities, can cope with setbacks, can

effect positive change

ENGASEDthey participate in the social, community, national and international dimensions of their
lives by showing respect for others, forming and sustaining caring relationships, making informed
decisions, building practical knelmow, taking interest in andesponsibility for their social and

physical environment, developing moral/ethical and political understanding, making lifestyle choices

34



that are sustainable, contributing to their own material weding and the material webeing of

society

ACTIVHEhey pursue excellence in learning to the best of their ability and develop a love of learning by
seeking and using knowledge, and understanding how knowledge is created experiencing passion for,
rigour in and commitment to learning developing intellectual amtdical thinking skills, exercising
autonomy and independence in learning, managing their learning and making learning choices, setting

and achieving learning goals, pursuing learning qualifications

The vision for senior cycle is underpinned by the Wwithg values, all of which can empower learners

to help create a more sustainable world:

VALUES
human dignity and respect

equality and inclusion
justice and fairness
freedom and democracy

Figurel4 Senior cycle values

The eight principles which form the basis of the senior cycle curriculum framework are shown in Figure
15, withelaborations provided for the principles most relevant to the spirit and intent of Education

for Sustainable Development outlined below.

PRINCIPLES
quality
inclusive education
continuity
choice and flexibility

participation, relevance and enjoyment
well-being
creativity and innovation
lifelong learning

Figurel5 Senior cycle principles

Participation, relevance and enjoymeniThat the experience of the curriculum encourages

participation, is engaging and enjoyable for learners, and relevant to their lives

Well-being That the curriculum contributes directly to the physical, mental and sociatheéalg of

learners
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Creativity and innovation That the curriculum provides opportunities for learners to develop their

abilities and talents in the areas of creativity, innovation and enterprise

Lifelong learningThat the curriculum supports learners in developing the skills of magaayl

directing their own learning that will assist them in meeting the challenges of life beyond school, in

further and continuing education, and in working life.

The senior cycle framework sets out five key skills that are required for successful debynail

students. These are presented in Figure 16.

INFORMATION

PROCESSING

CRITICAL THE
AND LEARNER

CREATIVE
THINKING

Figurel6 Five key skills for senior cycle

Like the junior cycle key skills, each of the senior cycle key skills are made up of several elements, so

for example, the key skitif critical and creative thinking, contains the following key skill elements:

A

> >

>~

Examining patterns and relationships, classifying and ordering information
Analysing and making good arguments, challenging assumptions
Hypothesising and making predictions, e¥aing evidence and reaching conclusions

Identifying and analysing problems and decisions, exploring options and alternatives, solving

problems and evaluating outcomes

Thinking imaginatively, actively seeking out new points of view, problems asadliations, being

innovative and taking risks

These key skills elements, and those of the other four key skills have been mapped against the UNESCO

key competencies for sustainability, and where explicit links exist these are represented in Table 11.
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Systems thinking X

Anticipatory X X X X
Normative X X
Strategic X X X
Collaboration X X X X
Critical thinking X X X X X
Selfawareness X X X
Integrated problem X X - - -
solving

Tablel1l Mapping of key competencies for sustainability and senior cycle key skills
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The mapping exercise h##fsrown up some points with regards to the senior cycle key skills that are

worth considering in the event of any future review, for example:

A The digital aspects of the senior cycle key skills are presented in a narrow way in comparison to

the articulationat junior cycleg this narrower presentation means that it is more difficult to find

explicit links between the key competencies for sustainability and senior cycle key skills.

¢tKS 1Se@ a1 At 2 F WwoSAy3 LISNE2Y I ffe& aSTFSOOA
evaluation/appraisal, goals, qualities, confidence etc., and therefore has limited scope for

NETtSOGAZ2Y o6S82yR aStFTo ¢KAa A& RAFTFSNBYyG GKI
LISNE2Yy | ftf& STFSOUAOSQ ABEXFHzy RSt OQB AWO2 S¥dzAL OF
ONBIGA@S>Q odzi A& Yz2ad adNpy3ate aaz20AF0dSR gAl
LISNE2Yy |t STFFSOGAOSYySaa Aa ONBFRSNJ IyR GKAa |ff
perspectiveswheng6d A RSNRA Yy 3 Y& 2 LI kthakigronsidetegdecsionshndy @ & St
WYwO2y i NR O dziYS 102y IR SSOAGEKM2YY G KS  Of dbéing confiddrt). 3 N2 dzLJQ 0 2

CKS aSyA2N) OeoO0fS {(Se aiAatft 2F WONMAMtcal Binking F yR ON
158 aiAatt StSySyidao la KIFa 0SSy RAaA0OdzaaSRI 4.
ONBIIiABSQr ONBIFIGAGAGE YR AYyy20LGA2Yy Aa GSNE
any future revision of senior cycle kekilks.

G aSyA2N) O0e0f Sz GKS {1Seée alAft 2F Wg2NJAy3 GA
WNBEO23ayAasS dKFd @g2NJAy3 gA0GK 20KSNR Aa |y Ayid
aK2dzZ R 0S8 FofS (2 WSELX NNB AYK I3 NBFIADE + & RA yi KEK A
Tt SEAOf @ AY RATTSNBY licworking ividh btheiisn advasieyNaf cbnfesdts ¢ A i K
with different goals and purposes). At junior cycle, the equivalent key skill is much further

reaching and thereforegresents more opportunities for learner attainment of the UNESCO

O02YLISGSyOrSao I 2dzyA2N) 080t Sy GKS 188 &AL
WOZYGANROGdziAYI (2 YI1AYy3 GKS $62NIR I o6SGHdSNI LI I
FoAtAGE (G2 YI1S I RAFFSNBYOSQ FyR WiKAY] ONRG?)

az2fdziaz2yaQ FyR WwW3aSh Ay@2ft ISR AY wWIKSANB O2YYd:
g2 NI RQ 0 ¢ 2 NJckohtAbuting ta rikakiggiihk 8odd better place).

The concept of rights and responsibilities in senior cycle key skills is included in a limited sense in
(KS 188 alAftt 2&a vz Ry 33 BAdHKR 26K SINRIQS (2 WNB
20KSNBE Ay U(UKSOSNROGzZEIQ BEFRWHEFRAGIRI GS AYRAODARdzZ f
ANRdzZLI g2NJ @ ' 2dzyA2N) Oe Of S5 (i KSretofnise[thdirph £ £ 2 F
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NAIKGE YR NBALRYaAOAfAGASA ¢heingl® A2 A0S WNES 231852
NAIKGA yR NBaLIR2yaAoAftAGASE 2F DERYNE &4 VF SdzA YN

GKS NAIKGA yR FSStAy3a 27F 20KSNACcwoKisgyvithdza A y 3
others through digital technology)

A The exercise of mapping the key competencies of sustainability against senior cycle key skills has

highlighted one additional senior cycle gap, insofar as there is no equivalent key skill to junior cycle

Wil eAy3d 6Stf Qo W iith dopoyiudities B atthiskillsINEh @ 4ldd& and £ S I NY/

sustainability orientated focus.

The senior cycle key skills were first developed in 2008. The limitations outlined above reflect NCCA
thinking at that time. In contrast, the NCCA began to work onréoent junior cycle curriculum
developments in 2010/11. Junior cycle curriculum change has been more comprehensive-and far
reaching than senior cycle work in the same period. This goes towards explaining Wingrtiesvork

for Junior Cycle 2015 more ognisant of current curriculum and ESD thinking in Ireland and at an

international level.

As for junior cycle, learning in revised and new senior cycle curriculum specifications are expressed in
learning outcomes. The learning outcomes help to ensued the objectives of the relevant
curriculum component, the learning and teaching strategies adopted, and the assessment approaches
employed are consistent with each other and integrate the key skills effectively (NCCA, 2010: 11).
Limitations and gaps ithe senior cycle framework document can potentially have a negative
alignment impact. If the key skills are not expressed to optimise student attainment in relation to the
key competencies for sustainability, then this can also impact on the articulattiearning outcomes

at curriculum specification level, and a further compounding of limitations and gaps. The NCCA is
involved in ongoing review of Leaving Certificate subjects and the development of new areas of
learning, and in 2018 began a consultatiigecussion about the purpose and structure of senior cycle
education into the future. The issues and challenges identified in this study will be addressed as part

of this ongoing senior cycle work.
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3. Case Studies

Based on the criteria outlined on pad8, the curriculum components in Table were selected as

case studies from the primary, junior cycle and senior cycle programmes

t NRA Y| NEB Wdzy A 2 NJ O Of S |{ SyA2NJ Oe Of

: nd Civic,Social and Political Agricultural Science
L fant cl "
anguage (infan@ class) Education (CSPE)

SESE (History, Geography & Business Studies English
Science)
Social, Personal and Health  English Politics and Society

Education (SPHE)
History Geography

Science

Visual Art

HomeEconomics

Caring for animals (level 2)
CSI: Exploring forensic science

(level 2)

Tablel2 Case studies from primary, junior cycle and senior cycle

3 All primary and post primary curriculum documentation is availablew.curriculumonline.ie
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3.1 Primary case studies

The 1999 primary curriculum is divided into seeerriculum areas of learning, as shown in Figure 17:

Figurel7 The seven primary curriculum arezfdearning

The primary case studies in this section cover three of the seven curriculum areas, namely: Language
(the new curriclum for English and Irish for infants t6°2las$; Social, environmental and scientific
education (SESE)s(bdivided into the subjects of History, Geography and Scjeracel, Social,

Personal and Health Education (SPHE) which is considered both alaorrézea and a subject.

Primary language curriculum

This curriculum is for teachers of children in junior and senior
infants and in first and second class (children aged
approximately from 4 years to 8 years of age). It applies
in all schoolcontexts Englishmedium schools, Gaeltacht
schools, Irishmedium schools and special schools. The
curriculum for junior and senior infants is aligned with the
principles and methodologies #fistear: The Early

ChildhoodCurriculumFramework

The new primay language curriculum is being rolled out on a phasases, with professional
development support through the Professional Development Service for Ted€e$d.)In 2016/17,

the focus was on the oral strand for infants to second class. In 2017/&8o¢sis onthe reading

41



































































































































































































